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PURPOSE OF THE COURSE

The purpose of the course is to enable the student to comprehend and apply psychology in the teaching-learning process. The focus is on the manner in which psychology impacts human development and learning. Specifically, the course is designed to help teachers, counselors, and psychologists apply principles of psychology.

CONCEPTUAL FRAMEWORK


Consistent with the conceptual model of the College of Educations, the Educator as Decision Maker, the student is required to acknowledge the skills, values, vision, and experience he or she brings into the classroom.  Students are taught to be reflective decision makers through mastering and acquiring the basic concepts contained in reviewing the life span cycle (RP 1.2, 1.7, CA 2.3, 2.4, LL 3.2, 3.4)

COMMITMENT TO DIVERSITY

In our commitment to furthering of knowledge and fulfilling our educational mission, Alabama State University seeks a climate that welcomes, celebrates, and promotes respect for the entire variety of human experience.  In our commitment to diversity, we welcome people from all backgrounds and we seek to include knowledge and values from many cultures in the curriculum and extra curriculum life of the campus community.  Dimensions of diversity shall include, but not be limited to, the following: Race, religion, sexual preference, belief, sex/gender, disability, socioeconomic status, cultural orientation, national origin, and age.
EXPECTATIONS


As students complete each of the assigned projects during the term, they will develop an increased understanding of the use of media and technology to enhance the educational environment.  Culmination of the course includes the design and creation of individual web sites using the projects developed during the course. 


Any student requiring documented alternative formats for testing, handouts,, or other types of accommodations due to a disabling condition, should advise the instructor within the first week of class.
METHODOLOGY


The student is expected to be an active participant in class discussions, lectures, and small group activities by interacting with the professor and other students through responding with appropriate comments, questions, reports, etc.  To do this effectively, he/she must read the text and complete all assignments prior to class.  Additional library and other assignments may be made on specific content by the professor.  The student should bring relevant news articles to class and share during discussions.

PREREQUISITE


Since General Psychology (PSY 251) is a prerequisite (see ASU Catalog), this course will proceed with the assumption that each student has the knowledge and understanding of general psychology that are needed to succeed in EDU 400.  It is the student’s responsibility to notify the professor if he/she has not successfully completed General Psychology.  In any case, where the prerequisite has not bee met, the student will be dropped from the course.

INSTRUCTIONAL SEQUENCE


Follow the order shown in the listing of objectives, unless otherwise directed by the professor.  The professor as the course progresses will announce specific date for projects, assignments, and evaluations.

OBJECTIVES

1.  Demonstrate knowledge of the psychological basis for education and the principles of psychology applied to the teaching-learning process.
Introduction to Educational Psychology (Chapter 1)
1a:  Explain the knowledge of research and theory underpinning effective teaching and learning.  NCATE 1; INTASC 1, 1.10; SDE (2) (c) 4.(i); NBTS: RP1.1

Explain Educational Psychology as a field of study.


Explain the characteristics of an Expert Teacher.


Describe how the field of Educational Psychology creates Expert Teachers.


Describe what makes an “Expert Student.”

Defend teaching as an art, a science or a combination of both.

Fundamentals of growth and development (Nature-Nurture video and hand-outs)

1b:  Demonstrate comprehension of the nature-nurture controversy in human growth and development, and consider the implications of this for teaching and learning. NCATE 1; INTASC 1.20, 1.24; SDE04(2)(b) 1(i), SDE 04(2) (b)1(i), SDE 04(2)(d) 1(iii); RP1.1

Identify some of the more contemporary studies done to support the nature vs.
nurture debate.
Discuss the modern solution to the nature-nurture controversy.
Discuss whether the disposition of an effective teacher is determined by nature or
by nurture?
Cognitive Growth (Chapter 2)
1c: Summarize the knowledge of the physical, emotional and social development of young people and the relationship to learning readiness and cognitive development.  NCATE 1; INTASC 1.20, 1.24; 
SDE (2) (c) 1.(i); CF1.2; NBTS(1).
Explain the ideas of Jean Piaget and others related to the stages of cognitive
development.
Defend the principles of learning that assert that cognitive development depends
on interaction between the student and the learning environment.
Explain the concept of human development by stages and distinguish between the
stages of cognitive development defined by Jean Piaget.
Explain Lev Vygotsky's growth within the Zone of Proximal Development.
Summarize the most effective way for teachers to facilitate cognitive growth and
development.
Describe how to stimulate critical thinking and problem solving, language
development, and the role of language in learning.
  Personal Growth (Chapter 3)
Id: Demonstrate understanding of personal growth, its relationship to other areas of human growth and development, and the related educational implications. NCATE 1,  INTASC 2, SDE 04(2) (b) l (vi); LL3.3
Defend Freud's emphasis on the importance of sensitive growth periods for
personal development during childhood.
Distinguish between Erikson's stages of personal growth and identify
implications of education for each.
Explain the process of identity formation and ways for schools to promote
personal development.
Values Development (Chapter 3)
le: Demonstrate comprehension of moral development by stages, the dilemma of the role of public education in the development of values, and the implications of moral education in the classroom. NCATE 1, INTASC 2, INTASC 2, SDE 04 (2) (c) 1(i), CA 2.3
Summarize Kohlberg's theory and supporting research on moral development.
Summarize some of the current educational methods designed to promote the
growth of values (classroom dilemma discussions, social role-taking programs,
Just Community schools, etc.).
Distinguish between Kohlberg's age-related stages of growth and relate them to
moral development.
Summarize the roles of teachers in the development of values.
Self-Concept and Self-Esteem Development (Chapters 3)
1f: Demonstrate comprehension of the development of self-concept and self-esteem, and specify how schools and teachers can foster "good7' self-concepts and self-esteem. NCATE 4; INTASC 3.10, 3.15; SDE 04(2)(b) 1(vi); LL3.6,  RP1.7
Explain the relationship between self-concept and self-esteem.
Summarize how roles and other forms of human development (physical, personal,
moral, etc.) play in the development of self-concept and self-esteem.

Explain how individual differences in physical maturation, intellectual abilities, gender, ethnicity, socio-economic status, etc. affect the development of self-concept and self-esteem.
Summarize effective ways that schools and teachers can help students develop good self-concepts and high self-esteem.
Multiple Abilities, Learning Styles, Research and Theory (Chapter 4, 5 and 6).
1g: Demonstrate comprehension of the various aspects of human intelligence, multiple intelligences, learning styles, individual differences in ability and how this impacts the educational experiences of a variety of students. NCATE 1; INTASC 2; SDE 04 (4) (c) 4(i); RP1.4.
Define intelligence, explain how it is measured and be able to explain the different schools of thought relating to the concept of intelligence.

Explain the concept of multiple intelligences and be familiar with the originator of this concept.

Summarize the various way teachers can effectively address variations in student’s cognitive learning styles, learning preferences and creativity. Be able to address some recent research that supports your position.
Explain what it means to be classified in school as “exceptional”, identify specific exceptionalities and summarize the implications for teaching and learning related to this.

Identify differences in approaches to learning and student performance including different learning styles, multiple intelligences and performance modes.  Be familiar with some current research that supports your position.  In addition, be able to design instruction that will enhance student’s strengths as a basis for growth.

Summarize the pros and cons of placing students in curriculum tracks ( tracking) and of grouping students according to ability.  Be familiar with some current research that supports your position.


The Impact of Culture and Community on Teaching and Learning (Chapter 5,  9 and 10).
1h:  Given the diversity in today’s schools, demonstrate comprehension of the elements required to create culturally compatible classrooms that provide equal educational opportunities and cognitive development for all students.  NCATE 4; INTASC 3.35; SDE 04 (4) (c) 4(ii); CF (2.3).


Define culture and explain the impact of culture and community on education.


Define multicultural education and describe multicultural classrooms.


Identify specific differences to be addressed by teachers and other school personnel and specify good 
practices for addressing student differences related to social class, ethnicity, race, gender, language, etc.


Summarize various dimensions of classrooms that can be tailored to fit the needs of students, and identify 
specific ways of adapting teaching for diverse students in culturally compatible class rooms.


Explain the need to seek to understand student’s families, cultures and communities and use this 
information as a basis for connecting instruction to students’ experiences. (e.g. drawing connections 
between subject maters, making assignments that can be related to student’s experiences and cultures.)


Explain self-regulation and cognitive behavior modification and specify the appropriate roles of teachers in 
theses processes.


Summarize the concept of metacognition and discuss implications for teaching and learning that address 
individual differences in students.


Summarize the cognitive constructivist view of learning and situated learning and compare them to 
information processing.


Summarize the need for student-centered methods, individualized instruction, group discussion, inquiry, 
reciprocal teaching, humanistic approaches and computer technology instruction.
Learning Theory Today (Chapters 7 and 8)
1i: Know the strategies that promote retention as well as transfer of learning and the relationship between these two learning outcomes. NCATE 1; INTASC 2, 212; SDE (2)(c) 4.(iii); RP1.4. 

Define learning and explain why there is a lack of agreement regarding it.
Explain Skinner's operant conditioning (behaviorist-associationist tradition) and
defend this theory in terms of delivering effective teaching.
Explain the cognitive processes associated with various kinds of learning,
including, but not limited to, critical thinking and problem solving and how these
processes can be stimulated.
Define reinforcement and contrast the roles of reinforcement in behavioral and
cognitive learning. 
Complex cognitive processes.
Learning in the Classroom (Chapters 9 and 10)
lj: Know the wide range of research-based instructional strategies and the advantages and disadvantages associated with each. NCATE 1; INTASC 2, 2.10, 2.11; SDE (2) (c) 4.(ii); RP1.6, 1.7.

Explain why classroom teaching is important to teachers.
Know the principles of Teacher -Centered Teaching.
Know the Principles of Student-Centered or Constructivist Teaching.
Explain the different Cognitive styles and Learning styles.
Motivation in the Classroom (Chapters 11, 12 and 13)
lk: Demonstrate comprehension of motivation as a crucial psychological component of learning, and how it varies according to a student's stage of development. NCATE 1: INTASC  2, 2.10, 2.11; SDE 04(2)(e) 1(ii); LL3.3
Summarize intrinsic and extrinsic motivation and the four theories of motivation. Know the definition of achievement motivation and attribution theory. Explain how broad types of motivation systems vary according to both age and stage in human development (Maslow and the Needs Hierarchy). Explain the teacher's role in student motivation, include factors and situations that are likely to promote or diminish motivation and how to help students become self-motivated and to practice self-regulated learning. Explain how to help students become self-motivated.
Student Discipline (Chapter 14)
1l: Summarize the related implications for establishing and maintaining appropriate classroom control in a variety of teaching-learning situations. NCATE 1; INTASC 2, 2.10, 2.11; SDE 04(2)(d) 1(iv); CA 2.4
Explain why classroom management is important to teachers.
How can teachers most effectively manage their classroom.
Explain the teacher's role in utilizing the principles of developmental psychology
to help the student mature and behave on the basis of internal control rather than
external control.
1m:  Analyze the prerequisites for becoming an effective teacher, and comprehend the

influence of the teacher on teaching and learning. NCATE 1; INTSC1.20; SDE 04(2)(d) 1(v); RP1.7, LL3.2
Identify and explain the human qualities needed one to be a successful teacher. Summarize teachers' attitudes toward self, pupils, and teaching and learning. . Summarize the growth and development of teachers, and explain how teachers can nurture their own capacity for reflective teaching.
Explain a variety of strategies for evaluating and reflecting on one's performance as a teacher.
The Classroom as a Social Unit (Chapters 15 and 16)
1n: Demonstrate comprehension of the class as a social unit, the group dynamics of the classroom, and psychological forces that impact on the environment of the classroom.             NCATE (3); INTASC5.23, SDE 04(2)(h) 2(iii), 11(1)(a) 1(ii); LL 3.5
                         
Define social psychology and generalize its usefulness in understanding human
attitudes and relationships in classroom.
Summarize the key psychological influences on the school's social climate
Explain how the school's social climate is affected by competition, cooperation,
cohesiveness, conformity, status-role relationships, leadership, socioeconomic
status of the schools, school facilities, size of the school, etc.
Summarize the concept of group dynamics in classrooms in a democratic society.
How groups function and influence individuals, and how individuals influence groups.
How to help individuals work productively cooperatively with others in complex social settings.
How groups influence individuals, and how individuals influence groups
in a democratic society
How to help individuals work productively and cooperatively with others
2. Demonstrate the ability to research, organize, analyze and present, in written form, a report, on an instructor-approved topic, on the application of psychology to the teaching-learning process.
3. Demonstrate the ability to research, organize, analyze and present, in oral from with computer generated visual aids, a report, on an instructor-approved topic, on the application of psychology to the teaching-learning process.
EVALUATION
To pass this course the student must pass all objectives and earn 70% of the possible points for the course. To pass an objective in this course the student must earn 70% of the total points available
Objective 1 will be evaluated by using essay and/or multiple-choice question tests.
Objective elements la-Id will be evaluated with Test #1

Objective elements le-lh will be evaluated with Test #2
Objective elements li-lm will be evaluated with Test #3
Objective 2 will be evaluated based upon a research report submitted by the student based upon observations collected in a school classroom during the student's off-campus school observation period. Requirements and standards for the report will be provided by the instructor in a classroom handout. The report will be evaluated based upon detail, completeness, and accuracy of the student's observation notes; organization and presentation of the observations with relation to educational theory and the psychological basis of the teaching-learning process; analysis and conclusions regarding student-teacher interaction in practice in the observed school classroom; and, proper writing mechanics to include format, documentation, grammar, punctuation and spelling.
Objective 3 will be evaluated based upon an oral presentation made by the student as part of a group based upon the observation experience or a teacher approved topic area covered during the course. Requirements and standards for the oral presentation will be provided by the instructor in a classroom handout. (NOTE: This effort will include group work with other students in the class and the grade will reflect each student's ability to work effectively in a group setting.) The oral presentation will be worth 50 points and will be graded according to content, quality of PowerPoint slides, and presentation.
The professor may a) assign graded homework (Internet research), b) give unannounced quizzes on any material from objective one, c) initiate specialized instructional activities (conducting interactive interviews) to reinforce teaching points and enrich the learning and skills development process. Points assigned to these exercises and the points earned by the student will be included in computing total points available for the course and will be used in computing the student's final class grade.
You will be required to conduct two interviews. You are to conduct an interview with a teacher about values being taught in the classroom. In addition, you are required to conduct an interview with an elementary or secondary student about multicultural education being taught in the classroom. You will be given specific question to ask for each interview. You will write a brief summary of each interview and the impressions you formed based upon the interview.
*Bonus points may be earned for specific activities specified by the instructor and will count for grade purposes. Five points are possible for each of the bonus point opportunities.
GRADING
     Grades will be earned as follows:
A
Pass all objectives and accumulate at least 90% of course points
B
Pass all objectives and accumulate 80%to 89% of course points
C
Pass all objectives and accumulate 70% to 79% of course points
D
Pass two objectives and accumulate at least 60% of course points
F
Fail to achieve at least D standards
Note: All reports and papers handed in to satisfy course requirements must have the following information at the top of the sheet in the order indicated:
Name of student
Date material handed in
Course number and section number
Objective number
EDU 400: PROFESSIONAL LABORATORY EXPERIENCE               OFF-SITE CLASSROOM OBSERVATION
GUIDELINES FOR REPORT
The following are guidelines in writing up a report based on your Professional Laboratory Experience. Please feel free to include any additional, relevant information regarding your experience. In writing up your report, relate your observation to the theories discussed in class. Ten observation hours are required- You may break down your ten hours to 2 hours per each objective. I am asking that all reports consist of 1-11/2 pages, typed, and double-spaced for each of the five areas listed below. The final due date for all reports will be specified by the instructor in class or as posted.
I.         Operant Conditioning in the Classroom   
A. Give several examples of Operant Conditioning in the Classroom.
1.   Describe the specific behavior
2.   What were some of the consequences that were used?
a.   Positive or negative Reinforcements (tangible or verbal
praise) b.   Punishment (presentation or removal
II.        Teacher's classroom attitude toward learning and teaching
A. How would you depict the teacher's attitude toward learning and
teaching? Does he or she appear to have a positive or a negative attitude in the classroom? How does the effect the reaction the students have towards the teacher.
B. Based upon w hat you have observed in the classroom, if you were asked to develop an evaluation instrument for a teacher, what would you include in that evaluation?
C.  Characterize any evidence of the teacher's expectations having an impact on the achievement of a student or students in the classroom
D. Describe any racial, gender, exceptionality, or language bias observed in the classroom
III.       Classroom group dynamics and climate
A. Characterize any group dynamics observed in the classroom.
1.   How do groups influence a child's behavior or how a child's behavior          influences the actions of a group?
a.   Who appears to be the leader of the classroom and what makes you draw this conclusion?
b.   What appears to be the qualities of those students in the classroom that you would consider leaders?
2.   Are you able to observe any students that work more
productively in a group vs. independently? If so, describe the activities and why group interaction appears to facilitate certain tasks.
B.  Classroom Climate
1.   Explain the classroom climate using the following eight characteristics.
a.
a productive, task-oriented focus
b.
group cohesiveness
c.
open, warm relationships between teacher and students
d.
low levels of tension, anxiety, and conflict
e.
humor
f
high expectations
g.
frequent opportunities for student input regarding

classroom activities
IV.       Motivating students
A. Motivation in the Classroom
1.   Describe examples of Thorndike's Law of Effected observed in the classroom.
2.   Characterize examples of the teacher promoting or diminishing motivation. Give examples where the teacher has encouraged self-motivation and self-regulated learning.
3.   Describe any examples of acquired motives observed, such as:
a.
need for approval
b.
peer approval
c.
achievement
V.        Classroom discipline
A. Student Discipline
1.   Describe the disciplinary methods the teacher utilizes in the classroom
2.   Characterize the disciplinary methods as they relate to Kholberg's Theory of Moral Development
3.   Are the discipline techniques used in the classroom to encourage internal or 

external motivation?
RUBRIC: EVALUATION OF STUDENT OBSERVATION RESEARCH REPORT
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RUBRIC: EVALUATION OF STUDENT ORAL PRESENTATION
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