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RELATIONSHIP TO THE CURRICULUM DESIGN:


Lesson/unit planning and implementation are introduced early in the curriculum to allow prompt integration of student internship.  This practical course introduces the student to a wide variety of instructional strategies.  It allows the students to observe and hear directly from teachers currently in the field.

What Teachers Should Know and Be Able To Do

Learner Outcomes:

The following learning outcomes will be addressed during the semester.  Each outcome represents a broad study in teacher preparation.  Sub-objectives define the boundaries of the course.  At the completion of this course, the student will be able to make decisions about:


Planning and Instruction in order to--

1. Understand the basic preparation for instruction.  The preservice teacher will describe how to select and adjust state long-range goals and short-term measurable objectives based upon knowledge of subject matter by managing resources of space and activities, by focusing on students’ needs and experiences, and by including community and curriculum goals.  Also, the preservice teacher will become familiar with the Alabama State Course of Study in his/her teaching field and be able to discuss how it relates to other disciplines.   INTASC #1, 2, 3, 7; SDE (c)1(ii), (c)1(iv), (c)2(i), (c)2(ix), (d)2(ii); CF(RP); NCATE #1, 6; NBPTS #2, 3

Student Learning in order to--


2.      
Understand readiness in learning and different learning styles, including interdisciplinary instruction.  The preservice teacher will focus on how children and youth learn and develop and can provide learning opportunities that support their intellectual, social, and personal development.  INTASC  #1, 2, 3, 4, 5, 6, 7, 9, 10; SDE 2(a)1(i), (c)2(ii); CF(CA), NCATE #4, NBPTS #1, 2, 3


Diverse Learners in order to--
3. Understand the basic presentation of organized instruction.  The preservice teacher will describe how to orient students to the lesson, give clear directions, develop the lesson, infuse technology resources, prepare lessons for diverse perspectives and experiences that reflect on cultural and gender differences, ethnicity, socioeconomic background, language, learning styles, and unique needs of exceptional students, and provide practice and summarization.  In addition, the preservice teacher will demonstrate knowledge of subject matter and pedagogy. INTASC #1, 2, 3, 4;

SDE (b)2(ii),(b)2(iii), (c)1(v), (c)1(vi),(c)2(x) CF(CA); NCATE #1, 4; NBPTS #1, 2, 3, 4
Assessment in order to--

4. Understand how children learn.  The preservice teacher provides learning opportunities, ways to assess student performance by monitoring, measuring student progress systematically, feedback about student performance to insure expected developmental progression in the aesthetic cognitive domains, and focuses on the continuous intellectual, social, and physical development of the learner.  In addition, the preservice teacher will use assessment results to improve teaching and learning by aligning instructional and assessment practices.  INTASC #8, 9, 10; SDE 2(a)1(ii), (e)12(i), (e)12(ii); CF(CA); NCATE  #1; NBPTS #1, 3, 4, 5

Learner Environments in order to--
5.
Understand individual and group motivation and the basic way to manage class time and student behavior in order to create a learning environment.  The preservice teacher will create a discipline plan that encourages students to assume increasing responsibility for themselves through positive social interactions.  In addition, the preservice teacher will establish classroom rules and procedures, use techniques to discipline students, use intervention strategies, make effective use of time, and discourage or redirect student digressions.  INTASC #3, 5; SDE (a)2(ii), (b)2(i), (d)1(i), (d)1(ii), (d)2(iv); CF(RT); NCATE #1; NBPTS #3

6. Understand the basic way to establish positive and supportive learning climates by involving students in classroom interactions.  The preservice teacher will communicate high expectations for student performance, express positive affect, stimulate interest in and foster appreciation for the written word by promoting reading growth, and increase the motivation of students to read widely and independently for information and pleasure.  In addition, the preservice teacher will examine case studies to read independently for information and pleasure.  INTASC #6, 9, 10; SDE 2(a)1(ix), (d)2(iii); CF(CA); NCATE #1; NBPTS #3

Communication in order to--

7. Understand the basic way to develop and model effective communication skills by using knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry and collaboration.  In addition, the preservice teacher will learn to read, speak, listen and write clearly, coherently, and correctly.  The focus will be on classroom environment and instruction.  INTASC #1, 2, 3, 6, 7; SDE (c)2(vii), (c)2(viii); CF(LL); NCATE #1; NBPTS #2, 3
Technology in order to--
8. Understand the basic way to use appropriate technology to support learning the content.  This technology includes, but not limited to computers and software, interactive television, and a variety of relevant multimedia.
INTASC #1, 2, 3, 4; NBPTS #2, 3, 4; NCATE #1, SDE Tech #2(iv), (ii), (v)(vi); CF(LL)
Reflection and Professional Development in order to--

9. Understand how to become an effective decision maker and a reflective practitioner who continually evaluates the effects of his/her choices and action by growing in professional knowledge and skills.  In addition, the preservice teachers will learn ways to become leaders in improving their school, school system, and profession.  INTASC #9; SDE (e)1(iv); CF(LL); NCATE #1; NBPTS #3

Instructional Strategies in order to--

10. Understand the basic way to stimulate critical thinking, to evaluate, organize, use, monitor, select, and integrate a variety of instructional strategies such as cooperative learning (groupings), questioning, discussion, discovery, problem-based learning, and direct instruction in teaching to encourage students.  The preservice teacher will learn how to vary teaching roles such as instructor, facilitator, coach and listener. INTASC #4;
SDE 2(a)1(iii), 2(a)1(v), (a)2(i), (c)1(iii), (c)2(iii), (c)2(v), (c)2(vi); CF(RT); NCATE #1; NBPTS #2, 3, 4

Collaboration, Ethics and Relationships in order to--
11.    Understand the basic way to perform responsibilities in an efficient and timely manner.  In addition, the preservice teacher will explain professionalism with peers, administrators, parents, promote cooperation with parents and the larger community, and adhere to written local and state board policies and federal laws and regulations to support students’ learning and well being.   

INTASC #7, 9, 10; SDE 2(a)1(vii); CF(CA); NCATE #6; NBPTS #1, 2, 4


Subject Matter in order to--

12. Demonstrate the ability to interpret information from recent periodicals and classroom observation and focus on developing a print and language-rich classroom that fosters interest and growth. INTASC #1, 4, 5, 6, 7, 8; SDE 2(a)1(viii); CF(RT); NCATE #1; NBPTS #2, 3, 4
13. Understand the concepts, tools of inquiry, and structure of the discipline(s) in order to create learning experiences that make aspects of subject matter meaningful for students.   INTASC #1, 2, 3, 4, 5, 6, 7, 9, 10; (c)1(i);  CF(RT); NCATE #1; NBPTS #2, 3, 4
Commitment to Diversity

In our commitment to furthering of knowledge and fulfilling our educational mission, Alabama State University seeks a campus climate that welcomes, celebrates, and promotes respect for the entire variety of human experience.  In our commitment to diversity, we welcome people from all backgrounds and we seek to include knowledge and values from many cultures in the curriculum and extra-curricular life of the campus community.  Dimensions of diversity shall include, but not limited to, to the following: race, ethnicity, religious belief, sexual orientation, sex/gender, disability, socioeconomic status, cultural orientation, national origin, and age.

In keeping with the university’s Commitment to Diversity, the College of Education faculty fully supports the Americans with Disabilities Act (ADA).  

TOPICAL OUTLINE AND PROJECTS

I. Introduction, Course Overview (interview a teacher)

II. Preparation for Instruction (behavioral objectives, lesson and unit plan)

III. Use of Various Instructional Strategies with Technology

IV. The Reading Initiative (promote reading growth and appreciation of the written word Presentation of Organized Instruction (micro-teaching/Alabama Course of Study)

V. Assessment of Student and Teacher Performance (PEPE)

VI. Classroom Management (discipline plan)

VII. Positive Learning Climate (classroom observations/journal entries)

VIII. Communication (speaking, reading, writing, and listening activities, W+L)

IX. Professional Development, Leadership and Research (Literature Review)

X. Performance of Professional Responsibilities

TEACHING/LEARNING EXPERIENCES


Lecture, guest speaker, individual writing exercises, micro-teaching, and discussions that will include group problem solving.  These experiences will require the use of the virtual library, the ASU on line catalog, word processing, portfolio creation and PowerPoint development.

EVALUATION AND MINIMUM STANDARDS


Literature Review:
Each student will write 4 literature reviews (one typed page) on education issues.  References must be from different periodicals and no older than 1999.  



(25 points each) 


Tests:
All tests will be short answer, fill in the blank and essay.  In order to pass the class, the student must pass 7 of the 10 objectives with a score of 75 on each test and project and score a minimum overall score of 1137 points.

TESTS/PROJECTS

Test one
Objectives 1, 2 + (100)
400



behavioral objectives (50),



lesson with bulletin board (50)/



unit plan (50),



micro-teaching (50),



Alabama Course of Study (100)


Test two
Objectives 3, 4 + PEPE
300


Test three
Objectives 5, 6 + discipline plan,
500



observational journal, WTL


Test four
Objectives 7, 8
200


Literature Review

and Observation
5 X 25 (Objective 9)
125


Technology/Integration

Experiences

100




_______




Points possible
   1,625

GRADING


A
=
1625  -  1425

A
=
90    -    100


B
=
1424  -  1274
or
B
=
80    -      89


C
=
1273  -  1137

C
=
70    -      79

OBSERVATION JOURNAL FOR FIELD EXPERIENCE

During this field experience associated with the course, EDU 484, students will keep a reflective journal that helps them sort out their observation/participation so that they can readily see the relationship between the what, the why, and the how of teaching.  At the end of this field experience at Southlawn Middle School, each student will have a total of 15-20 entries.  The entries represent a series of focused (and more or less chronological) observations designed to draw attention to the fundamental aspect of teaching and learning.  The observation assignments demonstrate to the students that observation is essential to the process of learning to teach, because it provides an opportunity for the recognition, identification, and analysis of knowledge level information read about and discussed in university education courses; and that unfocused observation, however, results in information overload and the noticing of few theory-research-practice links.

REFLECTIVE JOURNAL ENTRIES FOR CLASSROOM OBSERVATIONS

(please indicate date and time on all entries)

Observation Foci and Directions for Students

1. Appearance--What is the overall appearance of the school?  Is the building well kept?  Are there flowers?  Neat lawn? What about the halls? Classroom? Bulletin boards? Office?

2. Leadership—Describe the principal’s attitude about the school, teaching, and learning.

3. Nature of the Adolescent In and out of the class—Watch the students.  Observe them in classes and in the halls between classes.  Note their appearance.  What do they look like and wear?  How do they act?  What appears to interest them in class/between classes?  What are the status symbols?  Does there appear to be a relationship between dress and behavior and participation in class?

4.  
School Structure—Department chair? Vice-principals? Counselor? Librarian? Reading Specialist?  
5.
Curriculum—Who is involved with curriculum development?
6.
Lesson Planning—How did the lesson unfold?  Would you change anything if you were the teacher?  How would you make the change(s)?

7.
Teaching techniques—Student- centered?  Teacher-centered?  Instructional Strategies?  Motivational techniques?

8.
Questioning techniques—Types (Bloom’s Tax.)?

9.
Small Group Instruction—How is it used?  Number of students?  Assigned roles? 

10.
Teacher mannerism—Teacher behavior?  Modeling?

11.
Student relationship in classroom---How do students respond to each other in class? 

12.
Discipline—Problem? Disciplinary action? Teacher’s response?  Student’s reaction?  Teacher- caused?  Were there other options?

13.
Diversity/Students with special needs—Types of students with special needs (i.e. learning disabled, disabled reader, physically handicapped, gifted and talented, disadvantaged language varied) are in the class?   Instruction adaptation noted?

14.
Assignments—Kinds? Would you use them in your classes?

15.
Communication—Verbal and nonverbal communication?  How noted?

16.
Classroom climate—Positive? Negative? Evidence?

17.
Critical thinking—How noted?  Problem solving?

18.
Assessment—Types of tests?   Assessment?

19.
Technology— Educational technology utilized? How?  

20.
Effectiveness of the class—Overall assessment of the teaching and learning experience?

21.
Reflections—Overall, what did you learn from this experience?

COURSE SCHEDULE

EDU 484

All classes will be comprised of lecture, discussion, case studies and group activities.  Be prepared to participate in class.  

This schedule is subject to change, based on how quickly we cover the material.  The subjects and tests may vary.

Week 1

Introduction to course, review


--Chapter 1


syllabus.  Definition of teaching.


Interview a teacher



Review 1  Format discussed



Lesson/Unit Plans with Technology Integration

Weeks 2-3
Preparation for Instruction

--Chapters 2-3



Behavioral objectives due

                                   
Instructional Strategies 


   (select, evaluate, integrate)



Literature Review 1 due
Weeks 4-5
Presentation of Organized

--Chapter 4


Instruction

                                 
Appreciation for the Written Word

                                  
Promote Reading Growth



Lesson Plan/Unit Plan due
Week 6
Assessment of Student 

--Chapter 9


Performance


Content-Specific/Mathematics Micro-teaching




PEPE Summation due
Weeks 7-8
Classroom Management

--Chapter 7



Discipline Plan due



Review 2 due

Week 9
Positive Learning Climate

--Chapter 5


English Language Arts Micro-Teaching

Weeks 10-11
Communication


--Writing Text



WTL due
Week 12
Professional Development

--Chapter 10


and Leadership



Literature Review 3 due

Week 13
Performance of Professional

--Chapter 11


Responsibilities



Alabama Course of Study



Review due



Bulletin Board

Week 14
School observation

--Writing Text


History
Micro-teaching

Weeks 15-16
School observation

--Writing Text


Social Sciences Micro-teaching

Weeks 16-17
School observation


Science Micro-teaching



Observation Journal due
Week 18
School observation

--Writing Text



Final
The following activities and rubrics will be added to the secondary program:


Specific artifacts for the Electronic Portfolio


Philosophy of Education


Five Core Propositions of Teaching



Teachers are committed to students and their learning.



Teachers know the subject they teach and how to teach those subjects to students.



Teachers are responsible for managing and monitoring student learning.



Teachers think systematically about their practice and learn from experience.



Teachers are members of learning communities.

TEXTS/SOURCES

Alabama Course of Study

Alabama Professional Education Personnel Evaluation (PEPE)

Bradford, L., et al. (1999).  Methods for Improving Classroom Teaching:  A Guideline for Teachers in All Disciplines, Kendall/Hunt.

Bradford, L. (1999).  Connecting Academic Content with Writing, Kendall/Hunt.

No Child Left Behind Document

STANDARDS:


Art Education


National Art Education Association (AREA)


English Language Arts

     
National Council of Teachers of English (NCTE)


Health Education


American School Health Association (ASHA)


Mathematics Education

     
National Council of Teachers of Mathematics (NCTM)


Physical Education


National Association for Sport and Physical Education (AHPER)


Science Education


National Science Teachers Association (NSTA)



Social Studies Education

    
National Council for the Social Studies (NCSS)


National Board for Professional Teaching Standards (NBPT)


Interstate New Teacher Assessment and Support Consortium (INTASC)

Professionalism /Dispositions


Attendance:


              
You are expected to attend each class session.  Attendance is mandatory, however; one absence for illness or emergency may be taken.  Subsequent absences will affect your grade.  The attendance requirement will be given a score based on the following rubric:

            

4-Maximum of one absence, 3-Maximum of two absences, 



2-Maximum of three absences and 1-Maximum of 4 absences


Written Assignment Criteria:


           
All assignments must be typed or word processor.  Major problems with spelling, grammar, sentence and paragraph structure, etc, will result in a lowering of grade points.  Even after a computer spell- check, be sure to proofread everything you submit.


Missed Examinations:

            

If it is necessary for you to miss a scheduled examination, you are to make arrangements beforehand so that you can make-up the missed exam promptly.  Otherwise, make -up examinations may not be given.


Late Work:

           
              
Your score on a given assignment will be lowered by one letter grade if the assignment is turned in more than one week late.  If an assignment is turned in more than one week late, the grade will be lowered by two letter grades.  The grade of incomplete will be given only in cases of emergency (sudden unforeseen occurrence).  Do not ask.


Authorship and Cheating:

            
               
It is expected that all work turned in has  been done by you, in accordance with accepted standards for originality of scholarship.  To do otherwise may result in an F grade for the assignment and for the course.

CRITERIA FOR BEHAVIORAL OBJECTIVES
A
Excellent:
The objectives are written in statements.  All parts of the objective are addressed.  All parts are labeled:  audience, behavior, condition, and degree.  They are content-specific.

B
Good:
The objectives are written in statements.  All parts of the objective are addressed.  All parts are not labeled.

C
Satisfactory:
The objectives are written in statements.  Some parts are addressed.  Some parts are labeled.  They are related to content area.

D
Poor:
The objectives are not written in statements.  Some parts are addressed.  Some are labeled or not.  They are related to content area.




5 Objectives @ 10 points each  =  50 points

LITERATURE REVIEW

	CRITERIA
	4-EXCELLENT
	3- 

GOOD
	2-SATISFACTORY
	1-

POOR

	Bibliography
	Uses proper APA documentation 
	Uses correct APA documentation with few errors
	Uses APA documentation with many errors
	No APA documentation 

	Focus
	Main idea very clearly written
	Main idea clearly written
	Main idea somewhat clearly written
	Main idea not clearly written

	Summary
	Clearly summarized article with excellent support
	Summarized article with good support
	Somewhat summarized article with some support
	Poorly summarized article with little support

	Grammar
	Very well-organized paragraph structure with no grammar errors
	Well-organized paragraph structure with no more than 2 grammatical errors
	Somewhat organized paragraph structure with no more than 4 grammatical errors
	Poorly organized paragraph structure with more than 5 grammatical errors

	Reaction
	Shows indepth reflection 
	Shows reflection
	Little reflection
	No reflection





25 points each




Total  =  100

SCHOOL OBSERVATION REFLECTIVE JOURNAL RUBRIC

	CRITERIA
	4-

GREAT
	3-

GOOD
	2-

FAIR
	1-

POOR
	BRIEF COMMENTS

	Entries
	15-20 reflective entries with very indepth responses to various topics
	12-14 reflective entries with  indepth responses to various topics
	9-11 reflective entries with responses to various topics
	6-8  entries with vague responses to various topics
	

	Content
	Topics addressed fully—provided examples
	Topics addressed adequately with examples
	Topics addressed without examples
	Vague topic responses
	

	Mechanics
	Used complete sentences—attention to grammar, punctuation, spelling, etc.
	Used complete sentences—some attention to grammar, punctuation, spelling, etc.
	Used some complete sentences and fragments—some errors in grammar, spelling, punctuation, etc.
	Many errors in grammar, spelling, punctuation, etc.
	


RUBRIC FOR THE DISCIPLINE PLAN

	CRITERIA
	4-

EXCELLENT
	3-

GOOD
	2-

FAIR
	1- 

POOR

	Class Rules
	5-7 clearly listed rules
	5-7 listed rules
	Less than 5 rules
	Poorly listed rules

	Class Requirements
	Responsibilities of the student clearly illustrated
	Responsibilities of the student illustrated
	Requirements listed
	Unclear requirements

	Grading Policy
	Excellent/clear percentages, examples and credits

Listed for assignments, tests, quizzes and projects
	Grading procedures noted
	Grading procedures included
	Unclear grading procedures noted

	Textbook/Materials
	Statements about the text, care of books, parent notification
	Good information presented
	Effective information presented
	Vague information presented

	Comments
	
	
	
	





100 points

RUBRIC FOR LESSON PLAN AND UNIT PLAN

	CRITERIA
	4-

EXCELLENT
	3- 

GOOD
	2-

FAIR
	1-

POOR
	COMMENTS

	Components
	All essential areas are covered in an excellent and well-thought-out manner
	All essential areas are noted in an effective manner
	Some essential areas are noted
	Some essential areas are missing
	

	Organization
	Well-planned
	Good planning
	Average planning indicated
	Poor planning noted
	

	Content  Diversity Technology
	Content-Specific, Diversity and technology use are noted in a sufficient and convincing way
	Good

Content-Specific

Diversity

Technology use
	Average

Lacks one element
	Poor

Weak Content
	

	Reflection
	Presented in a well-thought- out manner
	Good
	Average
	Poor
	

	Mechanics
	Effective grammar skills noted
	Good grammar skill noted
	Average
	Poor
	





Lesson Plan  =  50 points




Unit Plan      =  50 points

CONTENT-SPECIFIC MICRO-TEACHING RUBRIC
	4-

VERY SATISFIED
	3- 

MOSTLY SATISFIED
	2-

SOMEWHAT SATISFIED
	1-

UNSATISFIED

	Teacher shows excellent evidence of planning for a diverse group.
	Teacher shows some evidence of planning for a diverse group.
	Teacher shows limited evidence of planning for a diverse group.
	Teacher shows little evidence planning for a diverse group.

	Teacher provides a high quality motivational activity.
	Teacher provides an adequate motivational activity.
	Teacher presents the objective of the lesson.
	Teacher does not provide a motivational activity.

	Teacher creates a highly positive and challenging environment for all students.
	Teacher creates a somewhat positive and challenging environment for all students.
	Teacher shows little evidence of a positive and  challenging environment for all students.
	Teacher does not create a positive and challenging learning environment.

	Teacher implements an exciting lesson.
	Teacher presents a  somewhat exciting lesson.
	Teacher presents little excitement in the lesson.
	Teacher does not present an exciting lesson.

	Teacher raises thought-provoking questions.
	Teacher raises interesting questions.
	Teacher does not raise questions.
	Teacher does not raise questions.

	Teacher uses excellent verbal and nonverbal communication.
	Teacher uses good verbal and nonverbal communication.
	Teacher uses verbal and nonverbal communication.
	Teacher uses poor verbal and nonverbal communication.

	Teacher provides guided/independent practice and monitors students.
	Teacher provides either guided/independent practice and monitors students.
	Teacher provides some practice and monitors students some.
	Teacher does not use guided or independent practice.

	Teacher infuses technology with various instructional strategies.
	Teacher provides guided/independent practice or monitors students.
	Teacher provides limited practice or monitors students some.
	Teacher does not use guided or independent practice.

	Teacher summarizes and brings closure to the lesson effectively.
	Teacher summarizes and brings closure to the class somewhat effectively.
	Teacher attempts to summarize or bring closure to the lesson.
	Teacher does not bring closure to the class.


Name:

Comments:


Grading:



Average Scale




3.5 
-
4.0
=
A



3.0
-
3.49
=
B



2.5
-
2.99
=
C



2.0
-
2.49
=
D



   
Below 
2.0
=
F
CONTENT-SPECIFIC BULLETIN BOARD RUBRIC

	CRITERIA
	4-

EXCELLENT
	3-

GOOD
	2-

SATISFACTORY
	1-

POOR

	Appearance
	Neat, border, lettering, unique design, etc.
	Neat, border, lettering, design, etc.
	Acceptable, border, lettering, design, etc.
	Fair, no border, poor lettering, design, etc.

	Topic
	To lesson plan and micro-teaching—excellent relationship

Clear message
	To lesson plan and micro-teaching—good relationship

Clear message
	Attempted to relate to lesson and teaching

Acceptable message
	No relationship to lesson and teaching

Unclear message

	Content
	Accurate
	Accurate
	Acceptable
	Unacceptable

	Mechanics
	No grammar error
	No more than 1 error
	No more than 2 errors
	More than 2 errors


PROFESSIONAL EDUCATION PERSONNEL EVALUATION 

PROGRAM OF ALABAMA 

(PEPE) 

RUBRIC

	CRITERIA
	3-

GOOD 

(A-B)
	2-

BASIC

 (C)
	1-

POOR

(D)
	COMMENTS

	Directions
	Guidelines were met in an effective way such as the format for the assignment
	Some guidelines were not met to fulfill the assignment
	Guidelines were not met
	

	Content
	Shows exceptional understanding of the components of the instrument

Identifies all elements of style
	Shows understanding of the concepts underlying each component

Acknowledges some elements of style
	Does not show understanding of the instrument

Responds in a vague manner
	

	Writing Skills
	Uses acceptable writing skills:  grammar, punctuation, and language
	Uses acceptable writing skills:  grammar, punctuation, and language
	Uses poor writing skills
	


RUBRIC FOR WRITING-TO-LEARN (WTL) ASSIGNMENT
	CRITERIA
	3-

GOOD
	2-

AVERAGE
	1-

FAIR
	COMMENTS

	Identification of Assignment
	15-20 assignments identified as write-to-learn activities

Well-planned  selection process

Examples cited
	13-15 assignments identified

Some thought in the selection process

Few cited examples
	Less than 13 assignments identified

Limited evidence of thought in the selection process

No examples
	

	Content
	Well written based on provided directions
	Average written material on partial directions
	Poorly written ; did not follow directions 
	

	Approach to Area of Specialization
	Reference to subject matter
	Some reference to subject matter
	Vague reference to subject matter
	

	Reflection
	Clearly illustrated
	Somewhat noted
	Attempted or missing
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